Pupil premium strategy statement — St. Saviour’s
Church of England Primary School, Walthamstow.

Before completing this template, read the Education Endowment Foundation's guide to
the pupil premium and DfE’s pupil premium guidance for school leaders, which
includes the ‘'menu of approaches’. It is for school leaders to decide what activity to
spend their pupil premium on, within the framework set out by the menu.

All schools that receive pupil premium are required to use this template to complete
and publish a pupil premium statement on their school website by 31 December every
academic year.

If you are starting a new pupil premium strategy plan, use this blank template. If you
are continuing a strategy plan from last academic year, you may prefer to edit your
existing statement, if that version was published using the template.

Before publishing your completed statement, delete the instructions (text in italics) in
this template, and this text box.

This statement details our school’s use of pupil premium funding to help improve the
attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail Data
Number of pupils in school 356
Proportion (%) of pupil premium eligible pupils 10.7%
Academic year/years that our current pupil premium 2025-2028

strategy plan covers (3-year plans are recommended —
you must still publish an updated statement each
academic year)

Date this statement was published December 2025

Date on which it will be reviewed July 2026

Statement authorised by Mrs J Matthews

Pupil premium lead Mr J Pawley
Governor / Trustee lead Venerable A Ademola




Funding overview

Detail Amount

Pupil premium funding allocation this academic year £75,748

Pupil premium funding carried forward from previous years | 0
(enter £0 if not applicable)

Total budget for this academic year £75,748

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year




Part A: Pupil premium strategy plan

Statement of intent

At St Saviour's CofE Primary School, we are dedicated to providing teaching and learning
experiences that effectively meet the diverse needs of all our pupils. As a school
community, we relentlessly pursue ambitious outcomes for every child. We recognise that
the most significant factor in a pupil's success is the quality of teaching, which is why we
ensure all children benefit from high-quality daily learning experiences. These are
meticulously planned, expertly sequenced and delivered using thoughtful pedagogical
approaches grounded in research of effective learning.

Through this commitment to high-quality teaching and consistent development of
practitioners - both in the classroom and via our research-based intervention programmes -
we strive to ensure that every child makes substantial progress across the entire
curriculum. We continuously track our pupils' journey to ensure progress is robust, aiming
for results that consistently surpass national expectations.

We are deeply committed to ensuring that pupils are not disadvantaged by their
socio-economic context. We firmly believe that with effective support, all pupils can reach
high outcomes, provided the educational provision is tailored to their needs. Consequently,
we actively work to remove the obstacles to learning created by poverty, family
circumstance and background.

Our goals include narrowing the attainment gap between disadvantaged and
non-disadvantaged pupils. Crucially, we also aim to develop each pupil's self-confidence,
build resilience and enhance their social and emotional wellbeing. The resources allocated
via the Pupil Premium are directed towards several key approaches:

e Providing high quality teaching for all pupils to achieve highly: recognising this is the
most effective lever for improved outcomes - the foundation of which is high quality
CPD and regular coaching.

e Targeted progress via interventions: utilising focused interventions efficiently to
ensure disadvantaged pupils close progress gaps and achieve significant individual
growth.

e Empowerment and leadership: continuing to develop the "Young Transformers"
programme to offer pupils opportunities to create positive change in their local
communities and beyond. This active involvement boosts self-esteem and
motivation, cultivating the confidence, resilience and positive mindset necessary for
success.

e Enrichment and cultural capital: providing enriching experiences that might
otherwise be inaccessible due to financial constraints at home. By offering these
opportunities to our Pupil Premium pupils, we expose them to essential additional
knowledge and a broader understanding of the wider world.




Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge
number

Detail of challenge

1

Reading outcomes

The challenges our disadvantaged pupils face in achieving expected reading outcomes
mirror those seen nationally. Reading is a foundational skill that supports all learning;
pupils who develop secure fluency and comprehension are far more likely to succeed
across the curriculum and in later life. However, national KS2 assessments show that
only 63% of disadvantaged pupils reach the expected standard in reading, compared
with 81% of their non-disadvantaged peers. As a result, many disadvantaged children
struggle to fully access the breadth of the KS2 curriculum and the demands of the next
stage of schooling. There is strong evidence that these gaps affect progression into
further education and, consequently, future earnings and life opportunities.

Attendance

Regular attendance is essential for good academic progress, pupil well-being, and
reducing the attainment gap. Children who attend school consistently are much more
likely to meet age-related expectations by the end of KS2 than those with irregular
attendance. In 2023/24, the national persistent absence rate (defined as missing 10% or
more of sessions) was 34.8% for pupils eligible for FSM, compared with 14.1% for those
who were not.

Writing outcomes

Our disadvantaged pupils encounter writing challenges that reflect those seen nationally.
Writing is essential for effective learning, clear communication, and full access to the
wider curriculum. Children who meet age-related expectations in writing by the end of
KS2 are also much better prepared for the demands of secondary education. Key
components such as spelling, grammar, composition and handwriting are foundational
skills that all pupils require. However, national data shows a significant gap between
disadvantaged and non-disadvantaged pupils - in 2024-2025, only 59% of
disadvantaged pupils achieved the expected standard in writing, compared with 79% of
their non-disadvantaged peers.

Mathematics outcomes

In line with national patterns, our disadvantaged pupils encounter considerable barriers
in mathematics. As a core discipline, mathematics underpins pupils’ reasoning,
problem-solving, and logical thinking - key cognitive skills that support learning across
the curriculum. Research from the Department for Education shows clear and significant
links between KS2 maths outcomes and pupils’ later access to higher education,
employment opportunities and long-term earnings. Despite this, a substantial attainment
gap remains between disadvantaged and non-disadvantaged pupils, as national data
from 2024 shows that only 61% of disadvantaged pupils achieved the expected
standard in maths, compared with 80% of their non-disadvantaged peers.

Mental Health and Wellbeing

The barriers to positive mental health and wellbeing experienced by our disadvantaged
pupils mirror those seen nationally. Research from the Office for Health Improvement
and Disparities and the DfE indicates that disadvantaged children are more likely to
experience negative impacts on their mental health and wellbeing. This nationwide trend
underscores the heightened vulnerability many disadvantaged pupils face, which can
influence their attendance, engagement in learning, social and emotional development
and overall academic progress.

Combined Reading, Writing and Mathematics outcomes




Our disadvantaged pupils experience challenges similar to those seen nationally in
achieving the expected standard in RWM. National data shows a substantial gap
between disadvantaged and non-disadvantaged pupils. In 2024—-2025, only 47% of
disadvantaged pupils nationally reached the expected RWM standard. Attainment at the
end of KS2 is closely linked to future earnings and life opportunities, and DfE research
highlights that pupils who do not meet the RWM standard encounter significant
difficulties as they progress into KS3 and beyond.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Disadvantaged pupils meet or
exceed the Expected Standard
(ARE) in reading at the end of
Key Stage 2.

Disadvantaged pupils' attainment in KS2 reading outcomes in
2025-2026 to exceed the national average for non-disadvantaged
children (which was 75% in 2024-2025).

Sustain excellent attendance for

all pupils, with a crucial emphasis
on maintaining high rates for our

disadvantaged pupils.

The absence rate for disadvantaged pupils is better than the
national averages for all pupils. Note: the 2022-2023 national
absence rate (most recent data) for eligible pupils was 11.1%
compared with 6.1% for non-eligible pupils.

Disadvantaged pupils meet or
exceed the Expected Standard
(ARE) in writing at the end of Key
Stage 2.

Disadvantaged pupils' attainment in KS2 writing outcomes in
2025-2026 to exceed the national average for non-disadvantaged
children (which was 72% in 2024-2025).

Disadvantaged pupils meet or
exceed the Expected Standard
(ARE) in mathematics at the end
of Key Stage 2.

Disadvantaged pupils' attainment in KS2 maths outcomes in
2025-2026 to meet or exceed the national average for
non-disadvantaged children (which was 74% in 2024-2025).

All of our children, especially our
disadvantaged pupils, maintain

and benefit from positive mental
health and emotional well-being.

Our disadvantaged pupils maintain positive mental health,
well-being, and demonstrate high levels of motivation so that they
thrive both academically and personally.

Disadvantaged pupils attain or
exceed the Expected Standard
(ARE) in the combined measure
of reading, writing, and
mathematics (RWM) at the end of
Key Stage 2.

Disadvantaged pupils' KS2 reading, writing, and maths (RWM)
combined outcomes meet or exceed the national average for
non-disadvantaged children (which was 62% in 2024-2025).




Activity in this academic year

This details how we intend to spend our pupil premium funding this academic year to address

the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £33,000

as part of a mastery
programme so that all children

important for success in
mathematics.16 It is likely that

Activity Evidence that supports this Challenge number(s)
approach addressed
Support pupils to develop There is strong evidence that fluent | 1, 2
reading through the following reading supports comprehension
actions: because pupils’ cognitive
1. Revise planning to resources can be redirected from
include even greater focusing on word recognition to
emphasis on oracy, comprehending the text
phrasing, fluency,
vocabulary instruction, | |mproving literacy in KS2 - EEF
whole class reading
2. Teachers to be trained
in the use of the above
instructional techniques
3. Provide a personal
library of books for PP
children so that they
can read at home and
develop a love of
reading
4. Create, implement and
monitor benchmark
reading lessons
Revise reading plans to include | “Reading comprehension can be 1,2
explicit teaching of specific improved by teaching pupils
strategies to support children specific strategies that they can
with comprehension. apply both to monitor and
overcome barriers to
1. Teachers to receive understanding
ongoing training and
coaching in the Improving literacy in KS1 - EEF
teaching of specific,
effective . Reading Comprehension
comprehension Strateqies - EEF
. gies
strategies
To teach maths facts explicitly | Quick retrieval of number facts is 1,3

6



https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/literacy-ks-1/Literacy_KS1_Guidance_Report_2020.pdf?v=1760954953
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies

are able to fluently recall
addition and multiplication facts

1. Teachers to receive
ongoing training and
coaching in the
teaching number facts

2. Children to have
Numbots and
TTrockstars accounts

3. Parent workshops

pupils who have problems
retrieving addition, subtraction,
multiplication, and division facts,
including number bonds and
multiples, will have difficulty
understanding and using
mathematical concepts they
encounter later on in their studies.

Improving Mathematics in KS2 -
EEF

Teachers to receive ongoing Teachers can model their thinking 1,4
training and coaching in the as they approach a task to reveal
use of meta-cognition. the reflections of an effective
Teachers to model their own learner. There is strong evidence
thinking while writing to help that this approach supports
pupils develop their metacognitive development in
meta-cognitive skills for writing. | learners.
1. Revise planning to
include examples of Metacognition and self-requlated
meta-cognitive learning - EEF
techniques
2. Teachers to be trained
in meta-cognitive talk
Teachers in EYFS provide Strong Foundations examines how | 1, 4
children with sufficient practice | schools secure the foundational
for them to become fluent in knowledge and skills that every
foundational knowledge and child needs by the end of ks1.
skills - handwriting,
:Srr:]sbcgrp%?rr:{:t%enmsng tﬁgf Best practice set out in the Ofsted
. Report Strong Foundations
attainment gaps are not
established or widened.
1. Children to have
individual spelling
booklets
2. Children to have
individual termly
handwriting booklets
Use of digital technology to Practice is an essential part of 1,3

improve learning. Provide
children with high-quality
practice in applying new skills
and knowledge through the
use of TTrockstars and IXL.

1. Children in EYFS, Y1
and Y2 to have
Numbots accounts

teaching and learning. Ensuring
that pupils have repeated and
varied opportunities to apply and
use new skills and knowledge
increases success.20,27,28
Practice can help by increasing the
fluency with which pupils can use
skills they have learned or help
pupils remember key concepts and
ideas.



https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/maths-ks-2-3/EEF-Improving-Mathematics-in-Key-Stages-2-and-3-2022-Update.pdf
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/maths-ks-2-3/EEF-Improving-Mathematics-in-Key-Stages-2-and-3-2022-Update.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/metacognition
https://www.gov.uk/government/publications/strong-foundations-in-the-first-years-of-school/strong-foundations-in-the-first-years-of-school

2. ChildreninY3,4, 5 and
6 to have TTrockstars

accounts

3. Childrenin Y5 and Y6
to have IXL accounts
4. Childrenin Y1-6 to

have a MyMaths
account

5. Update and renew
digital technology were

appropriate

Using Digital Technology to
Improve Learning - EEF

Targeted academic support (for example, tutoring, one-to-one support,
structured interventions)

Budgeted cost: £51,250

Activity Evidence that supports this approach | Challenge number(s)
addressed
Additional sessions There is evidence that interventions 1, 2,
targeted at pupils who targeted at specific gaps can be an
require further support in | effective means of supporting
reaching ARE and GDS | disadvantaged pupils. Studies in England
in maths Y2, Y5 and Y6 | have shown that pupils eligible for free
1. Y6 arithmetic school meals typically receive additional
intervention benefits from small group tuition.
before school
2. Y2 arithmetic Small Group Tuition - EEF
intervention after
school
3. Saturday Plus for
PP children
4. Saturday
Achievement
School for Y6
children
5. Easter school
6. Small group
stream teaching
for core subjects
Additional sessions There is evidence that interventions 1,3

targeted at pupils who
require further support in
reaching ARE and GDS
in reading in Y4 and YG6:

1. Saturday Plus for
PP children

2. Saturday
Achievement
School for Y6
children

targeted at specific gaps can be an
effective means of supporting
disadvantaged pupils. Studies in England
have shown that pupils eligible for free
school meals typically receive additional
benefits from small group tuition.

Small Group Tuition - EEF



https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/digital
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition

3. Y4 reading
intervention after

school
4. Easter school
5. Small group

stream teaching
for core subjects

Additional phonics
sessions targeted at
pupils who require
further support in
reaching ARE in

Phonics:
1. Y1 phonics
intervention after
school

2. Easter school for
children in Y1 to
support with
phonics

3. Small group
stream teaching
for phonics in
EYFS and Y1

4. Parent
workshops to
help parents
develop their
child’s reading at
home

There is strong evidence that phonics
interventions have a positive impact on
pupils, especially the most vulnerable.

Phoni Teaching and L earning Toolkit
EEF



https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/phonics/

Wider strategies (for example, related to attendance, behaviour, wellbeing)

Budgeted cost: £18,000

Evidence that supports this approach

Activity

Challenge number(s)
addressed

whole school ethos, the EEF recommends
that leads should build a school vision that
includes developing and supporting SEL for
both pupils and staff.

Improving Social and Emotional Learning in
Primary Schools

health and wellbeing
through our PSHE
curriculum, targeted
guidance from the learning
mentor, and regular
sessions led by our sports
coach for vulnerable
children..

We also provide tailored
practical help where
needed, including clothing,
and holiday relief for
families.

The guidance has been informed by the Employment of the 5
procedures employed by schools that have strategies outlined in the
reduced levels of absence and PA. DFE’s guidance on
improving school
, . . attendance and offering
:?Tl]::rosvglggﬁggle W free wrap-around care to
the most vulnerable
families to support
attendance
1. Employment of an
EWASS to support
with attendance
and communicate
with and support
parents
2. Offer of free
warp-around care
for vulnerable
families
There is evidence that supporting children’s Reinforce SEL skills 5,6
social and emotional development has a through whole-school ethos
lasting impact on wellbeing and improved and activities. Our Young
outcomes in later life. Transformers project
provides children with
. - ; life-changing
N i I~ S which reinforce social and
relationship skills and responsible decision
: o self-awareness and
making, can have a lasting impact. . ey
responsible decision
making.
I ing Soci Emotional N
Primary Schools
As part of reinforcing SEL skills through a We support pupils’ mental 5,6

10



https://assets.publishing.service.gov.uk/media/66bf300da44f1c4c23e5bd1b/Working_together_to_improve_school_attendance_-_August_2024.pdf
https://assets.publishing.service.gov.uk/media/66bf300da44f1c4c23e5bd1b/Working_together_to_improve_school_attendance_-_August_2024.pdf
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/primary-sel/EEF_Social_and_Emotional_Learning.pdf?v=1763048705
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/primary-sel/EEF_Social_and_Emotional_Learning.pdf?v=1763048705
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/primary-sel/EEF_Social_and_Emotional_Learning.pdf?v=1763048705
https://d2tic4wvo1iusb.cloudfront.net/production/eef-guidance-reports/primary-sel/EEF_Social_and_Emotional_Learning.pdf?v=1763048705

Total budgeted cost: £102,250

11



Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

Following a comprehensive analysis of our disadvantaged pupils' performance
throughout the previous academic year, including a review of the three-year trend
(utilising both national assessment data and our internal assessments), the data
consistently demonstrates exceptional achievement.

Key findings confirm that St. Saviour's disadvantaged pupils:

e significantly outperform the national disadvantaged pupil group at the end of Key
Stage 2 and have maintained this high level of performance over the last three
years.

e outperform the national non-disadvantaged pupil group at the end of Key Stage
2 and have sustained this achievement over the last three years.

e remain significantly above national averages for all pupils at the end of Key
Stage 2.

The school's strategic approach ensures that disadvantaged pupils achieve at rates
significantly above their national peers (both disadvantaged and non-disadvantaged)
and often attain results that are in line with, or even surpass, the achievement of more
advantaged pupils nationally - this has been sustained over time (as below),
particularly when looking at the combined results due to high quality intervention and
teaching and effective use of the Pupil Premium:

3 year trend - Expected Standard (ES) over time vs national average

"3yaRWM % ES*
*3dyaRead R ES*
* Bya Writ % ES *
* 3ya Mat % ES *

Ools Dols
“3yaEGPS% ES "

Below Close to average Above

12



Disadvantaged pupils - Reading, writing and mathematics expected standard

School disadvantaged
School disadvantaged compared to choot clsa vs'm age
. . compared to national non-
national disadvantaged .
disadvantaged
National National
distribution (non
Year | Cohort| School | National banding dis) | Gap | Gap Trend
. Not
3-year 37 76% 46% | Above (sig+) 68% 8 .
applicable
2025 11 73% 47% | Above (non-sig) 69% 4 | Positive gap
2024 13 77% 46% | Above (sig+) 67% 10 | Positive gap
2023 13 77% 44% | Above (sig+) 66% 11 | Positive gap

The attendance of disadvantaged pupils was above average in 2022-23 and 2023-34,
this was also above, but closer to average in 2024-25. We are presently on track to
further improve attendance and remain above average, indicating ongoing and
sustained standards in this area, directly linking to better outcomes for our pupils.

Our ongoing focus on Courageous Advocacy and the provision of extensive wider
experiences (including educational trips and cultural activities) has already delivered
significant positive development for our Pupil Premium (PP) pupils due to our Young
Transformers programme. Through their involvement in Courageous Advocacy, these
students have been granted vital platforms to voice their opinions and actively seek
change. Pupil voice confirms that this work has dramatically boosted their
self-confidence, motivation, and sense of efficacy; they reported feeling empowered,
which has fostered greater resilience and contributed positively to their mental health
and emotional wellbeing. This, coupled with our school-based pastoral support worker,
ensures that pupils are well supported and developed in all areas of wellbeing.

Simultaneously, the strategic provision of wider experiences directly mitigated
disadvantages arising from socio-economic factors. Feedback from the pupils indicated
that being exposed to enriching environments and cultural institutions, which might
have otherwise been inaccessible, has substantially deepened their cultural capital and
broadened their understanding of the wider world. This increased contextual
knowledge is removing barriers to learning and ensuring they can thrive both
academically and personally.

13




Externally provided programmes

Please include the names of any non-DfE programmes that you used your pupil premium
to fund in the previous academic year.

Programme Provider

Service pupil premium funding (optional)

For schools that receive this funding, you may wish to provide the following
information: How our service pupil premium allocation was spent last academic

year

The impact of that spending on service pupil premium eligible pupils

14



Further information (optional)

Use this space to provide any further information about your pupil premium strategy.
For example, about your strategy planning, implementation and evaluation, or other
activity that you are delivering to support disadvantaged pupils that is not dependent on

pupil premium funding.

15
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